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Whole language reading, integrated
instruction and thematic units have
served to focus more teacher and student attention on nonfiction reading
(Darlington & Dake, 1994; Simpson,
1994; Thompson, 1993). Integrated and
thematic units rely heavily on using science and social studies textbooks and
related materials to study topics of interest to students. This use of additional
reading material can enrich student's
learning environment, but it also may
complicate the reading task for students
(Roe, Stoodt & Burns, 1995; Tonjes &
Zintz, 1992).
Basal readers have always relied on
controlled vocabulary and predictable
structure and format to present stories,
teach vocabulary, and evaluate student
learning. According to recent surveys,
even teachers who continue to use the
basal have started to include more
research, writing instruction, and content area reading material in their reading instruction (Frager, 1993; Smith &
Johnson, 1994).
What this means for the classroom
teacher is that new reading materials are
made available to them. It also means
that there is an opportunity to include
high interest topics for students to
study. These topics can include subjects
and authors that students may not otherwise have a chance to read and discuss
in class. For example, in a unit on war, a
fourth grade class read A Day No
Elephants Would Die about the bombing
of Nagasaki and Hiroshima and the
death of zoo elephants. In addition, they
read excerpts from The Diary of Anne
Frank, and several excerpts from the
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diaries of soldiers describing the war.
The Listen-Read-Ask strategy is
intended to help all students improve
their basic reading abilities, particularly
with nonfiction reading material. It also
helps students develop an understanding
of what is being read to them by providing guided practice to develop their listening skills. In most cases, students' listening comprehension is higher than
their oral reading or silent reading comprehension, so that by increasing student ability to gain information from listening, the teacher is helping students
learn· complex information and understand complex issues. This activity provides practice in reading, listening, asking questions, and cooperating. It is
intended as a small group activity with
from three to six students in each group
depending on the age and temperament
of the class members. This strategy is
most often used with content area reading material such as textbooks in science or social studies or resource or reference materials. It can also be successfully used with basal readers and with
fiction books when longer passages are
used. A caution, however, is that overuse of Listen-Read-Ask with fictional
material may lessen the enjoyment of
the reading material by causing the reading to be too fragmented.
Listen-Read-Ask can also be used as a
quick measure to informally assess students' independent abilities at listening,
oral reading, and discussion. Social
interaction can also be informally
assessed using the evaluation of the LRA
process that appears at the end of this
article.
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other students listen carefully with their
books closed. When this is initially
attempted the passage may be as short
as one or two sentences. As the other
students listen they are to be thinking of
questions to ask the reader when the
reading is finished. As a variation,
depending on the age and short term
memory abilities of the students, the
teacher may want to direct students to
write brief notes to help cue their memory of possible questions.
Step 3: Ask - When the reader is
finished, the students ask the reader
questions and the group discusses the
answers. This is to be completed with
the students books closed but the reader
has access to the book as a resource.
Other ideas may be discussed as well,
but students must focus on the topic.
Step 4:Listen-Read - A second
student reads a short passage. This time
the other students follow along in their
open books. When the reader is finished
the other students are instructed to
close their books.
Step 5: Ask - The reader asks the
other students questions using the book
as a reference. Initially, the questions
can be teacher-prepared or from the
teacher's guide.
The first step is then repeated with
the process continuing until all students
in the group have read a passage.
Students having a great deal of difficulty
with oral reading, can select a short passage or use a designated reader and just
ask questions.
This is a flexible activity that can be
used in many content areas and reading
levels in order to leave the teacher free
to move among the groups to observe,
assess and provide additional modeling
when necessary. It can also be expanded
as each group could be reading from a
different topic area. For example, in a
study of the general topic of lions, one
group could read about food, another
about rearing young cubs, and a third

Teacher Preparation
In preparation for teaching the LRA
strategy, the teacher must identify reading material that will allow students to
ask questions about broad topics, ideas,
or themes rather than specific or narrow
details. The reading will most likely
come from a class text.
Prereading Activities
The teacher starts the strategy by
conducting a pre-reading activity to
draw the student's attention to the subject. This can be a discussion of previous
lessons, a skimming of a chapter to predict its content, or the use of a visual aid
to evoke prior knowledge.
The class is then broken into groups
of three to five students. An effective
strategy is for students in small groups
to present information to the rest of the
class. Having different information
encourages students to listen actively
and to take notes if note-taking guides
are provided. Initially, note-taking guides
should be provided by the teacher.
Eventually, students can be taught to
prepare their own note-taking guides for
other groups of students.
Modeling the Listen-Read-Ask
This strategy should be demonstrated
step-by-step with one student group as a
model for the rest of the groups. Then
each group can briefly demonstrate their
knowledge of the process by using the
steps to read a specific passage.
Teaching the Listen-Read-Act
Step 1: Listen - One student in the
group begins by explaining the directions. The lead student can remind all
students to close their books, and ask
questions about their general understanding. The lead student's role is to
provide background or schema to aid
student understanding of the passages.
Step 2: Listen - The student reads
aloud a very short passage while the
M ICH I G AN R EADING J OURNAL
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Student Evaluation form for L-R-A
This strategy relies heavily on students' learning to work well together to
read, locate and learn information. At
the end of a Listen-Read-Ask activity it is
important to get feedback from the students on how well the strategy worked.
A list of feedback responses is provided below. To get a valid response from
students, it is best to ask only three or
four questions on the survey and ask different combinations of questions each
time the evaluation is conducted.

Karen Stinson, a former regular and
special education teacher, is currently
the Director of Education at Upper
Iowa University.
Richard Rebouche is an administrator from Waterloo Iowa in charge of
programs for special education,
preschool and intermediate aged students.
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Student Evaluation form for LRA
Put a check next to each statement that accurately described the L-R-A activity.

D
D
D
D

All students were actively involved.

D

The students stayed on the topic and didn't talk a lot about other things while in
the group.

D
D
D
D
D

The students were able to work simultaneously in groups.

Each student contributed something worthwhile to the group.
The students understood their role in each step of the activity.
The students were able to construct questions that elicited thought and discussion.

The groups were the right size to keep each student actively participating.
The reading material was interesting and useful.
The teacher's directions and/or modeling helped our group.
It was hard for me to get anything from what we read in the group. I would rather
read alone.

D

Our group was the most productive group because we got a lot done and enjoyed
working together.

D

Everyone in our group knew the process and what they were supposed to do.

Note anything else that might be added or changed. Note names of students that
you would like to work with in our nex t grouping.
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